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A high- ity Geography education showuld inspire in pupils a curiosity .and fascination
ahout the world and its people that will remain with them for the rest of their lives.
Teaching should equip pupils with knowledge about diverse ploces, people, resources
and natural .and hwman erwironments, together aith a deep understanding .of the Earthis
key physical and human processes.

As pupils progress, their growing knowledge .ahout the world shouwld help them to
deepen their wnderstanding .of the interaction hetween physical and human processes,
and of the formation and wse of landscapes .and erwironments.

Geographical knowledge, understanding .and skills provide the frameworks .and
approaches  that enxplain how the Earths features at different scales are shaped,
interconnected .and change over time.

Aims

The National Curriculum for Geography aims to ensure that all pupils:

o develop contextual knowledge of the location wof globally significant places - hoth
and how these provide a .geographical context for understanding the .actions .of
PrOCRASRS

g understand the processes that give rise to key physical and human geographical
features .of the world, how these are interdependent and how they hbring .ahout spatial
~variation and change over time

g are competent in the geographical skills needed to:

collect, analyse and communicate with o range of data gathered through experiences .of

Jieldw.ork that deepen their understanding of geographical processes

interpret a ronge of sources of geographical information, including maps, diagrams,

glohes, aerial photographs and Geographical Lnformation Systems (GIS)

g communicate geographical information in a w~variety of ways, including through
maps, numerical and quantitative skills and writing .at length.

Subject content

Key stage |

Pupils should develop knowledge about the world, the United Kingdom .and their locality.
They shouwld wunderstand hasic subject-specific w~vocabulary relating to huwman .and

physical Geography .and hegin to wse geographical skills, including first-hand
ohservation, to enhance their locational ow.areness.

Pupils should be taught:
Locational knowledge



g name and locate the worlds seven continents .and five .oceans
g name, locate .and identify characteristics of the four countries and .capital cities .of the
United Kingdom .and its surro ing seas

Place knowledge

g understand geographical similarities .and differences through studying the human and
physical Geography of a small .area of the United Kingdom, and of o small area in
a contrasting non-European country

Human .and physical Geography
o identify seasonal and daily weather patterns in the United Kingdom .and the location
of hot and cold areas of the world in relation to the Equator .and the North .and
South Poles
o use hasic geographical vocabulary to refer to:
a key physical features, incuding: heach, <liff, coast, forest, hill, mountain, sea,
ocean, river, soil, volley, vegetation, season .and weather
a key human features, including: city, town, wvillage, factory, farm, house, .office,
port, harhowr and shop

Geographical skills and fieldw.ork

o wse world maps, atlases and globes to identify the United Kingdom .and its countries,
s well as the countries, continents and oceans studied .at this key stage

o use simple compass directions (North, South, East and West) and locational .and
directional language [for example, near and far; left .and right], to .describe the
location of features and routes on .o map.

Pupils should extend their knowledge .and wunderstanding hbeyond the local .area to
include the United Kingdom .and Ewrope, North .and South America. This will include the
location .and characteristics of o range of the worlds most significant human and
physical  features. They should .develop their wse wof geographical knowledge,
Pupils should be taught to:

Locational knowledge

g locate the worlds countries, using maps to focus .on Europe (Ln,dudj,n.g the location
of Russia) and North .and South America, concentrating .on their erwirorumental
regions, key physical and human characteristics, countries, and .major cities

g name .and locate counties .and cities of the United Kingdom, geographical regions and
(ind.uding hills, .mountains, coasts .and rivers), .and land-wse patterns; .and
understand how some of these aspects have changed .over time

g identify the position .and significance of latitude, longitude, Equator, Northern
Hemisphere, Southern Hemisphere, the Tropics of Cancer .and Capricorn, Arctic and
Antarctic Circle, the Prime/Greerwsich Meridian .and time zones (ijLLLd,ULg day and
night

Place knowledge



g understand geographical similarities .and differences through the study of human and

physical Geography of o region of the United Kingdom, .o region in .o Euwropean
country, ond a region within North .or South America

Human .and physical Geography
a describe .and understand key .aspects .of:

a physical Geography, including: climate zones, hiomes .and w~egetation hbelts,
rivers, mountains, volcanoes and earthquakes, .and the water cycle
g human Geography, incuding: types of settlement .and land wse, economic .activity

including trade links, and the distribution .of notural resources incuding energy, food,
minerals .and w.ater.

Geographical skills and fieldw.ork

g use .maps, .atlases, WMWW/MMWMMMMWMM

g use the eight points of a compass, four .and six-figure grid references, symhols and
kel (anubdbngﬂwxm,oj Ordrnarnce SwNzgnL@p/s),tobxu,Ldﬂwifkrwwied,gz,o;ﬂw
United Kingdom .and the wider w.orld

o wse fieldwork to .ohserve, measure, record and present the human .and physical
features in the local area wsing a range of methods, including sketch maps, plans

Curriculum ILntent

o To enswe all pupils have learned the knowledge .and skills as laid .out in the
N.ational Curriculum.

o For .l students to gain knowledge .about diverse places, people, resources .and
natural and hwman erwironments, together with .o deep wnderstanding .of the
Earth's key physical and human processes.

o For all students to .gain knowledge of the interoction hetween physical .and human
Processes.

o For adll pupils learn the skills ©of wunderstanding .o locality and how .and where
people fit into its onverall structure.

o For all students to learn through experience practical and fielduork activities.

The 8 Cs - Owr curriculum is wunderpinned by core learning skills that .all children need
in order to he effective learners. Children wse these skills to evaluate themselves as
learners, in addition to their knowledge .and wunderstanding wof .concepts awithin
Geography.



Curriculum. Drivers - At the heart of Trimley St Mary School, lies clearly defined .and
understood “curriculum drivers” that are the guiding principles that .accurately shape the
personality of our cwrriculum.  These drivers reinforce our cuwrriculum and drive the
teaching .and learning in our school .and therefore the pupils experiences.

Ouwr achool is o Jriendly and
avelcaming setling, awith. o slrong
Aense  af helonging, .cae and
Auppork, We recognise parents
and the aider communily .as
active partners in the educabtion
process and life of the school. By
fostering strong communiby links,
and working closely with families,
local husiness and other agencies,
we supnort, mokbivate and inspire
all .children ito .achiewve .and bhe

Asuccecsful in their own right.

We demonsirate that we can think
dor ourselves, lake action awhen
necessary and hove the drive lo
achiene. We welcame the challenge
asked, solve prohlems; we have
the desire Lo conkinually leass and
grow. We recognise the importance
af leading .owr own  learning,
carrying  .out ressarch, asking
questions .and cecking help when
nesded. We show rescilionce .and
determination and know that these
akills aill he esssntial in owr next
atoges  .of  education and the
anarkplace.

As . THRIVE achosl, we provide
a powerful woy of working with
children, to aupport optimal social
and emaotional dewelopment. We
w.aork with children who may hove
Lo help them reengoge with life
and learning. The way we interock
avith. our children. has o huge
impact on the way they think
abhont themeelves and their lovels
of perconal recllience. We
improse empathy or the abiliby fo
wnderstand whatl ancther person
improves children's aw.areness af
athers and helps them Lo huild
positive relationships. We develop

Erly
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We serve to support the rounded
promole  diversily. We .show
support for diversity hy talking
with people to find out how best
Lo include them and respect their
heliefs. By valuing and respecking
diversily, we encouroge everyone
to respect athers right to their
own heliefs, values and opinions.
Children’e connechion to diversity
experiernces.  Hawing a  sbrong
senae of their own culbural hiskory
and traditions helps children build
a positive identity for themselves,
as well as supporting children's
sense of  helonging .and self-
esteem.  When their mental health
and wellbeing is supporked, 50 is

Sequence

Trimley St Mary School uses the objectives from the Chris Quigley Essentials Curriculum
as a guide ahen planning the Geography curriculum. Planning is progressive and
begins with bhasic skills which .are applied through o range of learning .opportunities .and

In Key Stage |, children irwestigate the key features .of their location wsing fieldw.ork



ahout different erwirornuments, and use maps and atlases correctly to identify .countries,
continents .and oceans

In Key Stage 2, children begin to develop their own wviews around important issues
from their irwestigations. They use a range .of geographical resources to identify the key
human and physical features of a location. They wse a wide range .of field work and
map skills.

Special Fd y | Need
In all classes there are children of differing ahility and .age. We recognise this fact and
provide suitable learning opportunities for all children (including those who maybe gifted
and talented or hove additional needs) by .matching the challenge of the task to the
ahility of the child. Each child is ~v.alued, respected .and challenged regardless of ahility,
race, gender, religion, social hackground, culture .or disahility.

Teachi ] .
The school wses a wvariety of teaching .and learning styles in Geography lessons. The
principal aims are to develop skills and understanding in designing, .and ev.oluating .as
well s developing their technical knowledge. We do this through a mixture of whole-
Lwﬁﬁizadwn,gwduww»dx,bai/.gxﬂu,p activities. We recognise that in all .classes children
have a wide range of knowledge, skills .and understanding in  Geography, .and we seek
to prowvide suitable learning opportunities for all children by Setting tasks which are
open-ended and .can hove a ~variety of responses; Setting tasks of increasing difficulty,
some children not completing all tasks; Grouping children by .ability in the room, .and
setting different tasks for each ability group; Providing resources of different .complexity,
depending .on the .ability of the child; Using classroom assistants to support the child
individually .or in groups.

Geography Curriculum Planning

Geography is incorporated into . flexible .and creative school cuwrriculum at Trimley St
Mary Primary School. Owr school cuwrriculum meets the requirements of the New
N.ational Curriculum for Primary Schools 2014, We wse the New National Curriculum
and the Chris Quigley Essentials Curriculum docwment for the hosis of owr curriculum
planning in Geography. We have adapted owr planning to fit owr own local context. We
ensure that there .are .opportunities Jfor children of «all abilities to develop their
knowledge, skills .and understanding in each unit, and we plan for progression by using
the Chris Quigley Milestones s they mowe through the school.

We carry out curriculum planning in  Geography hased .on owr schools termly
curriculum foci. Year groups are free to include Geography in any term if it supports
their themes. Long-term planning for Geography is evident .on the overview of each year
group's termly theme.



The Chris Quigley Essentials Curriculum document forms the hasis for owur medium-
term plans as well, which gives details of how to plan each term or theme. The subject
leader for Geography keeps reviewing these plans on a regular hasis. We ensure that
children have complete coverage of the New Nationoal Cuwrriculum for Primary Schools
2014, but also deliver .our school curriculum through our three curriculum drivers (see
Teaching and Learning Policy) and cross curricular themes.

The class teacher writes the lesson plans for each Geography lesson (short term
expected outcomes for each lesson. The class teacher keeps these individual plans,
although slhe and the subject leader .often discuss them on .an informal bhasis.

The Foundation Stage

We teach Geography in EYFS .as .an integral part of the themes covered during the iyear.
We relate the Geography element of the children’s work to the .objectives set out in
“Development Matters”, and Early Learning Goals (ELGs) awhich underpin the curriculum
planning for children aged three to five. Geography .makes .o significant contribution to
developing a childs knowledge .and wunderstanding of the world .around them.

Assessment for | earning
Teacher .assessment tokes place .at the end of each unit of work, with a notation
against the childs name of ‘hasic, advancing or deep’. This description indicates the
child’s performance against the learning enxpectations heing recorded.
Regular .assessment is carried out using:
o _.ohservation of pupils as they w.ork;
o  discussion with pupils .os they work;
o .oral questioning to encourage discussion;
o self-evaluation of written uork, nw,p/}tzLd study w.ork etc.
Teachers analyse pupils’ progress in the units of work they have completed at the
end .of each school year to complete the annual report to ,p,afznbs/,gu,ax,d,uan/s This
report tokes the form of a summary of the teachers ohservations of the pupils
uork and how the pupil is currently w.orking.

The Environment

Geography at Trimley St Mary Primary School contributes to the community by
promoting the study and wunderstanding of local sites, including the direct locality .of
the school. Great importance is put upon ensuring children wnderstand the importance
of living in a sustainable world and the part that they .can be in looking after it.

Monitori
The Geography subject leader and class teacher are responsible for .monitoring the
standard of the children'’s work and the quality of teaching in Geography. The subject
leader is responsible for supporting colleagues in the teaching .of Geography, for heing
informed ahout current developments in the subject and for providing a strategic lead



and direction for the subject in the school. The subject leader completes regular reports
urhere they evaluate the strengths and weoknesses in the subject and indicate areas for
Jurther improvement. Throughout each academic year, the subject leader will undertake
monitoring of Geogrophy across the school.

. U/s,mg GUEWWWWQWMWMMAtWMMMMzm
Adifferent parts of the world.

o Making links with history when exploring the erwironment .and speculating on why
the landscape is .as it is.

o Comparing their lives with pupils living in .other countries .or other part of the UK,
possibly through a schools linking programme.

. C,omudzr.m,g ,h,ow pzoplz ,trz,a,t the erwironment; posing .questions such as, ‘How are
we changing owr surroundings - are some things for the hetter and .others for the
w.orse? Who benefits and who suffers? What should be owr personal response to
these? Who should look after owr erwironment?

o Working towards .an Eco-School status

. P,r,ww.dubg ,p,wsu;wz ,a.n,d egzcwvz links awwith the wider comumunity, hoth locally .and
through linking awith other schools with different demographics hoth in the UK

o Considering social responsibility e.qg care for the erwironment, impact of traffic on
the local area, tourism.

. Mu.km,glumk/swwl ,oﬂw ,coxuutrm through schools linking and cultural theme
dauys.

o Enxploring links through the British Council and Ewropean Union.

o Emxploring cultures that have had, and still have an impact on the local area.

T,o ,m,ake G.e,o,gf,a,phg lexs;s,om uu;st,wz ,te,adw,r/s ,n,ezd. to anticipate what harriers to
taking part and learning particular activities, lessons or o series of lessons .may pose
Jor students with particular SEN .and/or disahilities. So in uyour planning syou need to
consider ways of minimising or reducing those harriers so that .all students can fully
take part and learn.
In/s,om,a,ctwwezs,AbudznbswithSENond/oxdmbML@swiubzabietom&paumW
same woy as their peers. Ln others, some modifications or adjustments will need to he
made to include everyone.

For some activities, o ‘parallel .activity .may he provided for students with SEN .and/or
disabilities, so that they .can work tow.ards the same lesson objectives s their peers,



but in a different way - eq using mind maps to represent geographical concepts .and
ideas rather than narrative test.
Occasionally, students awith SEN andlor disahbilities will hove to work .on Adifferent

activities, or towords different objectives, from their peers.



