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PRIMARY SCHOOL

Learning a foreign languoge is .« liberation from insularity .and provides .an
opening to wother cultures. A high-quality languages education should foster
pupils’ curiosity and deepen their understanding of the world. The teaching
and to understand and respond to its speakers, hoth in speech .and in awriting.
It should also provide opportunities for them to .communicate for practical
purposes, learn new ways of thinking and read great literature in the original
language. L,an,gua,gz fza,chm,g should provide the foundation }o,r learning purther

o understand .and respond to spoken .and written language from a wvariety
of outhentic sources

o speak with increasing confidence, fluency and spontaneity, finding w.ays
of communicating what they want to say, including through discussion
and .asking gquestions, and .continwally improwving the accurocy of their
pronunciation and intonation

o can write at varying length, for different purposes and audiences, using
the ~variety of grammatical structures that they have learnt

o discover .and develop an appreciation of a range of writing in the language

Teaching .may be of .any .modern .or ancient foreign language and should focus
n enahbling pupils to .make substantial progress in one language. The teaching
should provide .an appropriate bhalance of spoken .and awritten language .and
3. It should enable pupils to wunderstand .and communicate ideas, facts .and
feelings in speech .and ariting, focused on familior and routine matters, using
their knowledge of phonology, grammatical structures .and wvocabulary.  The
Jocus of study in modern languages will be on practical communication.



Pupils should be taught to:

and responding

explore the patterns and sounds .of language through songs and rhymes and
link the spelling, sound .and meaning of uwords

engage in corwersations; ask and answer questions; express opinions and
respond to those of others; seek clarification and help

Apeak in sentences, using familiar vocabulary, phrases and hasic language
Abtructures

develop occurate pronunciation and intonation so that .others understand
when they .are reading aloud or wsing familiar words .and phrases®

present ideas and information orolly to a range of .oudiences®

read carefully and show wunderstanding of words, phrases and simple writing
appreciate stories, songs, poems and rhymes in the language

broaden their vocabulary and develop their .ability to understand new words
that are introduced into familiar awritten material, including through wsing a
dictionary

wdrite phrases from .memory, ond adapt these to create new sentences, to
describe people, places, things .and .actions orally* .and in writing understand
hasic grammar appropriate to the language hbeing studied, including (where
relevant): feminine, masculine .and neuter forms .and the conjugation of high-
frequency ~verbs; key features and patterns of the language; how to .apply
these, for instance, to build sentences; .and how these differ from .or e
similar to English

Curriculum. Lntent

To ensure pupils hove learned:

The knowledge .and skills set out in the National Curriculum.

The confidence to speak with good intonation .and pronunciation.
Fluency in reading.

Fluency .and imagination in awriting.

A strong awareness of the culture of the countries where the language is
Apoken.

A ,p,a&s,i,onﬁof Laxuguugzxsm,da,com,tment,to the subject.

An independence in their studies .and the ahility to drow u,p,on,aw,bdzx,an.gz

Of IesoMrCes.

The 8 Cs - Owr curriculum is underpinned by core learning skills that all .children
need in order to he effective learners. Children wse these skills to evaluate
themselves .os learners, in addition to their knowledge .and wnderstanding .of
concepts within MFL.



Curriculum. Drivers - At the heart of Trimley St Mary School, lies clearly .defined
and wnderstood “cwrriculum  drivers’ that are the gquiding principles that
accurately shape the personality of ouwr curriculum. These drivers underpin .our
curriculum and drive the teaching and learning in owr school and therefore the

pupils experiences.

Mastery Statement

Enrichment Policy

Trimley St Mary School — Curriculum Drivers

The 8 Cs

The Language of BAD

Community

Our school is a friendly and
welcoming setting, with a strong
sense of belonging, care and

support. We recognise parents and
the wider community as active
partners in the education process
and life of the school. By fostering
strong community links, and working
closely with families, local business
and other agencies, we support,
motivate and inspire all children to
achieve and be successful in their
own right.

Initiative

We demonstrate that we can think
for ourselves, take action when
necessary and have the drive to
achieve. We welcome the challenge
of doing things without being asked,
solve problems; we have the desire
to continually learn and grow. We
recognise the importance of leading
our own learning, carrying out
research, asking questions and
seeking help when needed. We show
resilience and determination and
know that these skills will be
essential in our next stages of
education and the workplace.

Mindfulness

As a THRIVE school, we provide a
powerful way of working with
children to support optimal social
and emotional development. We
work with children who may have
struggled with difficult life events to
help them re-engage with life and
learning. The way we interact with
our children has a huge impact on
the way they think about themselves
and their levels of personal
resilience. We improve empathy or
the ability to understand what
another person is thinking or feeling,
which improves children’s
awareness of others and helps them
to build positive relationships. We
develop happy, healthy confident
children who are ready and open to
learning.

Diversity

We serve to support the rounded
development of children and
promote diversity. We show support
for diversity by talking with people to
find out how best to include them
and respect their beliefs. By valuing
and respecting  diversity,
encourage everyone to respect
others’ right to their own beliefs,
values and opinions. Children’s
connection to diversity develops

we

through their experiences. Having a
strong sense of their own cultural
history and traditions helps children
build a positive identity for
themselves, as well as supporting
children’s sense of belonging and
self-esteem.
health and wellbeing is supported,
so is their learning.

When their mental

Corriculum. Lplementati

Sequence

Languages .are a foundation subject in the N.ational Curriculum. Owr school
uses the national curriculum objectives s o hasis for planning foreign
languages, .alongside the Chris Quigley Essentials curriculum to foster raised
expectations .and planned opportunities for language .mastery.

Year | learning introduces haosic classroom instructions and greetings.  Children
learn to sk and answer questions on their name, age, siblings and birthday.
They also learn the months .of the year, days of the week .and numhbers to 100.
This learning is repeated in Year 2, where children .are challenged to corwerse
urith each other. New topics for Year 2 include learning phroses to describe the
weather and vocabulary for colouwrs.

In year 3, children rewvisit their learning of numhbers, greetings, .age .and colowrs
and hegin to wuse these in awritten French. They learn about school instructions,



how to describe the contents of their school bhags and then the names of parts
of the bhody and how to describe their foces and hair. This learning irwolves
using masculine and feminine forms .of verbs .and learning to wse the verbs to
he and to have. Year 4 learning includes communicating phrases to describe
personality, family memhbers, places in towns, giving and receiving directions
and to discuss the weather. Children bhecome increasingly proficient ot using .o
hilingual dictionary and consider adjective agreement.

Year 5 learning includes comumunicating the time .and detailing daily routines.
Children discuss «clothing .and .adjective .agreement is revisited. Bilingual
dictionaries ore used and there is discussion of reflexive wverhs.  Children
discuss their preference in school subjects wsing learning of -er wverhs in the
present tense. In year 6, phrases for discussing weather are revisited.
Communication of different nationalities includes considering the gender .of
Adifferent countries and revisiting the verh to be. This learning is compared in
discussions of where we live and contrasting types of location. Children also
compare different types of houses and describe the inside of houses, including
furniture, using prepositions.

Skills and learning are revisited from Years | to 6. This ensures children deepen
their understanding of core learning as they practise .and develop their fuency
urhen speaking .and then recording .and .accessing awritten information in an
additional language. There are planned opportunities to develop an understanding
of the culture of countries where French is spoken.

AUl children are encouraged to .communicate to the hest of their abilities. They
have the chance to develop their own skills .at their ownlmdwvdwzmwagzd

to strive tow.ards greater M .and ,(mdex/s,tan,duug ,oj French Lcm.g,wa,g,e .and
culture.

Toachi | oarni

French lessons are taught fortnightly throughout Years 3 to 6. Teaching is
from the same subject specialist across KS2. This continuity in instruction

Wmnm%mwngmdmmwmw Lesson sequences are
huilt .and developed .on knouwn prior le,auung

In Key Stages | .and 2, spoken French is explicitly modelled .and rehearsed. A
~variety of resources are used to ensure engogement in spoken tasks. Children
are encouraged to practise their pronunciation through singing, paired .and group
aork.  Games, songs, speaking .cctivities, reading .and writing activities .and
listening for the gist .are common activities. Writing progresses from French
sords in Year 3 to composing sentences in Year 6 with w.ord mats .owvailable to
support those less confident.

SEND

ngxmgeoppoxﬂmw%mzmuoxzd,to nggmmmmmmm
Group. The teacher .models .activities .as well .as pLONidjl'Lg ,d,#e,rzn/t levels ,oj



support to those less able. Children are ezwow,a,ge,d,,to rehearse with their peers
b@oxzmmmwng,to,thzwx,dzx class discussions. Activities .are .adapted to he

When learning .a Jforeign languoge, children .are .often expected to awork
collabhoratively or provide feedback to each other in lessons. The emphasis,
particularly in LKS2, is .on verbhal communication with opportunities for children
to bhe active and engaged. Children .are encouraged to share their thoughts .on
their learning .and suggest improvements they could make, learning the skills
and importance wof reflection. We .actively reinforce that we .are ol
communicators, reqgardless of gender or ethnicity. At Trimley St Mary, we use
learning about an additional Language .and .culture as .an opportunity to encplicitly
teach interest in .and understanding of other parts of ouwr w.orld.

Across the year groups, children learn how festivals such .as Christmas .and

un,p,o,r,tantda{*suvdudm,g Mothers and Fathzrﬁd@%wztgpjmwwzbf,aizdm
France. There is also celehration ,oj the European D,a,(é ,oj L,a,rLg,u.,a,g@s.

A . E/Jcpl,o,r,m,g ,thz,bza,(.w?} ,o; J.OJW from .around the world.
o Enxploring the w.ay language is constructed.

. U/s,m,g ,thz C}u:w/s muizuabs ,pr,ox:w,oad. by the Stapleford Centre to enxplore
moral and ethical issues in different languages
(wwsw staplefordcentre.org /,b,o.o,bs}w,p)

.another culture

. wawug,thz/skdioj,oomnwu,oatmgmdtﬁuﬂbtwagxs
o Exploring different social corwentions e.q. forms of .oddress.

. A,p,p,rw,a,tmg WWWWWM of others.
o Emxploring the literature .and culture of other countries.
. Takjng part in z/x,dwmgz Nisits or cultural occasions.

Curriculum Impact

Assessment and Recording
Teacher .assessment of «children’s awork in French is by .making informal
judgements .ogainst curriculum objectives at the end of each term. Concerns

ahout children’s progress can he discussed with the French lead in school .and
,améuwenventwm,pu,tm,pm Pupils who show particular interest and skill in



the subject are given the opportunity to develop their skills further by signposting
to appropriate local or online opportunities. Termly assessment grids are passed
onto the French subject lead at the end of each term for analysis. This is used
to inform targeted support as necessary. Effort grodes are shared with parents
as part of children's termly reports.

French w.ork is recorded in multiple ways. It can he difficult to capture the
spoken sRll of each individual child. Written w.ork is .collated into French folders
urhich are built upon throughout Key Stage 2.

Monitor | Roy

The .monitoring of the standards of children’s work and of the quality of
teaching through .monitoring planning, lessons and pupil perceptions is the
responsibility .of the Languages lead .and the Head Teacher.

The work of the subject lead also irw.olves heing cuware of any developments in

the subject and providing a strategic lead .and direction for the subject in the
school. Gowernors are also irwolved in the monitoring of Languages across
the school.



